U.S. Department of Education
2014 National Blue Ribbon Schools Program

[X] Public or [ ] Non-public

For Public Schools only{Check all that apply) [X] Title | [] Charter [Wagnet [] Choice

Name of Principal Mr. Lorenzo Castillo Cabrera, 11|
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
Official School Name Franklin Police and Fire Hi§bhool
(As it should appear in the official records)

School Mailing Address 1645 West Mcdowell Road
(If address is P.O. Box, also include street addyes

City Phoeni: State AZ Zip Code+4 (9 digits tota85007-1607
County__ Maricopa Count State School Code Numbi_03064:
Telephone602-764-0217 Fax_602-258-2868

Web site/URL

http://www.franklinpoliceandfire.org/frankl E-mail _|cabrera@phoenixunion.o

Twitter Handle Facebook Page  Google+

Other Social Media Link
http://www.azfamily.com/sports/high-

YouTube/URL school/Phoenix-Fire-gives-students-real-
http://www.youtube.com/watch?v=8Ibuq life-training-Day-As-a-Firefighter-
BS6yNQ Blog 149572865.html

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal’'s Signature)

Name of SuperintenderDr. Kent Scribne E-mail: scribner@phoenixunion.org
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name_Phoenix Union High School District |Te 602-764-1100
| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mr. Randy Schiller
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.
Date

(School Board President’s/Chairperson’s Signature)
*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1. Number of schools in the district
(per district designation):

_ 0 Elementsakools (includes K-8)
_ 0 Middle/Junior higtheols

16 High schools
0 K-12 schools

6 TOTAL

SCHOOL (To be completed by all schools)

2. Category that best describes the area whersctio®l is located:

[X] Urban or large central city

[ 1 Suburban with characteristics typical of anamtarea

[] Suburban

[1 Small city or town in a rural area

[]1 Rural

3. 3 Number of years the principal has been imieposition at this school.

4. Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo

Grade # of # of Females| Grade Total
Males
PreK 0 0 0
K 0 0 0
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 53 39 92
10 44 33 77
11 41 32 73
12 37 28 65
Total
Students 175 132 307
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5. Racial/ethnic composition of

the school:

0 % Asian

1 % American Indanlaska Native

3 % Black or African American

5_3_6 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

9 % White
1 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during 82 - 2013 year: 5%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

4

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 10

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

14

(4) Total number of students in the schoo
of October 1

as 307

(5) Total transferred students in row (3)
divided by total students in row (4)

0.046

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the schooll %
4 Total number ELL
Number of non-English languages represented:. 2
Specify non-English languages: Spanish, Swahili

8. Students eligible for free/reduced-priced meals:87 %

Total number students who qualify: _ 267

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.
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9. Students receiving special education services: 4 %

12 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 0 Specific Learning Disability

0 Emotional Disturbance 12 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment InchgiBlindness
0 Multiple Disabilities 0 Developmentally Delaye

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 18

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 0

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 17:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 97% 98% 99%
High school graduation rate 97% 98% 100% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 63
Enrolled in a 4-year college or university 23%
Enrolled in a community college 52%
Enrolled in career/technical training program D%
Found employment 8%
Joined the military or other public service 17%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Franklin Police and Fire High School opened itsrdan the fall of 2007 and in 2011, we saw ourtfirs
graduating class. We are the first of its kindhie nation to offer a rigorous college readiness@uum
with a public safety program. Our district’'s mgsistatement, “Preparing Every Student for Sucicess
College, Career and Life” is mirrored in our owmasal’s core beliefs and vision statement: “Through
collaborative efforts among all stakeholders, FliarRolice and Fire High School will provide a mbde
educational environment that promotes academic,rifie-long learning, leadership and service ia th
community.” Our students aspire to become publietgafficers. We truly believe that all of our dnts
are capable of success if given the opportunitgruention, expectations and support.

As a public school of choice, students need to laadesire to serve in public safety. Our distriopen
enrollment policy allows all students to apply. Daeur limited space and resources, students must
participate in a comprehensive admissions procesagure success at Franklin.

As the only uniformed public school in our distriltadership skills permeate throughout the comtyuni
Enrolled students start with an orientation thatiduces the core values of our school: “Respectful
Accountable and Responsible.” Community servicadéeship and civic engagement are an integralgpart
Franklin’s cultural spirit. As future public safetyficers, we require all students to complete aimum of

100 hours of community service, collaboratively amdividually. In building leadership skills withiour
community, students design, develop, and partieipaprograms that work with the following agencies

US Marshal’'s Office, Bureau of Land Management,d?livo Police and Fire Departments, Scottsdale Police
and Fire Departments, Arizona Department of Pubdifety, Gila River Fire Department, Arizona Attoyne
General’s Office, Be A Leader Foundation, Phoenmdd High School District Foundation and other loca
agencies.

Traditions are woven into our daily school routigach day begins and ends with a military stylenfron
of all students and staff. Formation provides aposfunity to reinforce the three core values ofriktin.
We provide focus for the day, recognize and cetetmacomplishments, as well as strengthen student
accountability. These values and expectations e¢sdang after the school day has ended, as deratetst
by the positive community attention and collabanatihat our school has garnered in our short tiséch
makes Franklin a sought-after community partner.

Since our inception, we have consistently growgimr@ng with 101 students to our current enrollmeint
307 students. During the course of our growth, asehachieved many milestones. Our greatest
achievement has been our consistent successracitand numeracy which has brought much recognitio
We have achieved distinction by the Arizona Bussreasd Education Coalition as a Higher Performing
School for 2012 and 2013. Franklin has earned dmrédfng from the Arizona Department of Education
Accountability for the last three years since thigin of the letter grade system in 2010. We aftBeat the
Odds” Mentor School, administered by The CentettierFuture of Arizona, to help mentor other school
in similar socio-economic areas to be their best.

For all public schools in Arizona, Franklin Poliaed Fire High School ranks in the top 5%. Franidialso
in the top 22% of all “A” rated schools in Arizon@ur meet and exceed rates on AIMS Math have
increased from 58% in 2009 to 72% in 2013 whiclvédl above the State of Arizona average of 61%. In
Reading, our school scored 96% for 2013 while Arizecored 83%. This is a significant increase from
63% in 2009, compared to the state of Arizona ayeed 75%. Our graduation rate has been 98% oreabov
since our first class graduated in 2011, comparehd state average of 74.7% for 2013. While Fiankl
does not have enough students to meet the stagocitation requirements for identifying subgro(fjosty
or more students in an identified area such as BRED, and ethnic groups), we seek to meet every
student's needs. This includes targeting speatfitevement gaps at the bottom quartile of eveagegr
level. Additionally, we provide academic and emo&ibsupport in collaboration with parents to splecia
education students as identified by their individegucation plans. We also monitor the growth oflish
language learners for continued academic improvemall of their core classes.
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None of our success would have happened withoytaksion and dedication of all of our stakeholders,
specially our staff and parents. While we are mdasith what we have achieved so far, we are coaliy

looking to improve. We strive to teach our studeatbe life-long learners, as we model that evexy. #Ve
will continue to strive for student success as @lele that failure is not an option.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) Our state assessment, Arizona Instrument tsiMeeStandards (AIMS), has four proficiency levels:
Falls Far Below, Approaches, Meets, and Exceedstd/ind Exceeds are considered to be acceptable
proficiency levels. Our school's AIMS state testrss have been improving since our school begangak
the test in 2009. The meets plus exceeds percengadgeanklin are currently higher than the staedesrage
in reading and math. In reading, students scoBétl @hile the state averaged 83%. Our studentsdcore
73% in math, which is above the state average @f.60ur math’s meets plus exceeds percentage bas se
a modest 13% increase from 2009 to 2013. Mosthgtthe meets plus exceeds percentage in readisig h
seen an increase of 36% from 2009 to 2013. Theeess percentage in math significantly increasau fr
13% in 2009 to 21% in 2013. The state data ststuwdents who meet or exceed on the test are panfgrm
at or above grade level. This data is importarit slps set goals as outlined in our Continuous
Improvement Plan. This plan is set every year tasuee students’ annual academic growth in all areas
tested on the AIMS as well as any future testss@&ying these goals, we are meeting the stateiatrat
expectations of meet or exceed on all measurexs a@ur work is certainly not done. We strive to
continue to provide interventions to help all of students meet and exceed on AIMS. With strategic
interventions we hope to continue to improve inaaflas of AIMS. The growth between the Stanford 10
results and AIMS results have awarded us withetted grade of an “A” three consecutive years sthee
inception of the letter grade accountability ratseg forth by the Arizona Department of Education.

b) Since the first year we administered the AIMSning 2009, we have consistently tried to improme
our standardized test scores in a collaborativertei® help Franklin students succeed. The dagdd9-
2010 show that our proficiency rate was 53% in Mattl 78% in reading. The following year we ing&th
a targeted AIMS prep for our students. This wamarily done in their English and math classes.0h@
2011, we saw a disappointing drop in math scorswide, due to a statewide change in the Math AIMS
exam. As a result of these scores, Franklin giieddly decided to add an advisory class to thetenas
schedule as a much needed intervention for allesiisd

During this advisory period, we focused on studertte would be taking the test for the first timada
assisted students attempting to exceed or pasesheAn AIMS diagnostic pretests was used to help
identify specific strands and standards for eagliesit. During this advisory class, students weesqibed
specific math, reading and writing interventiorisssentially, all students preparing for the AIM%ues
were given an individualized testing plan that &exion specific standard deficiencies.

As a result of these interventions, particularlyriath, we have seen a 20% increase in our matestom
2011 to 2012. We catapulted from 47% in 2011 & 67 2012 and leaped 6% in 2013 with a passing
percentage of 73%. We are aiming for a 10% iner@asur math scores this year. Our students are
currently preparing for the up coming Math AIMS exa April. In short, we have added to our arserial
interventions from AIMS prep in English and mathsses in 2011 with an advisory class, after school
interventions, Saturday school sessions in 20123 20id 2014,and three days of Math AIMS intervergio
during Spring break for the 2014 Math AIMS exameTophomore Math teacher as well as the Math
Instructional Leader continue to work on addindedé#ntiated after school and Saturday school
interventions as well as using differentiated texdbgy like Laurus Math, E2020, Promethean clickers,
SMART boards, document cameras, Tl 84s and Nsforbelp bridge the achievement gaps of our students
In our mission to prepare students for succesiave added AVID Math interventions with the help of
AVID math tutors and AVID reading tutors to helpdénts build upon their success. Each year we@im t
find new ways to help our students succeed.

Furthermore, we have solicited parent involvemegnidsting parent meetings and by sending home
communications stressing the importance of attecelanclass, the Saturday school interventions adiead
school tutoring. The English teachers, especialyS3ophomore English Language Arts teacher, the
Reading Teacher and Reading Specialist, work tegéthcreate and improve interventions. Due és¢h
interventions, our AIMS reading scores have seg®% increase from 60% in 2009 to 96% in 2013. Our
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strategic interventions from adding an Advisoryipeiin the master schedule to after school andr8ayu
school interventions, our Read 180 and StrategaxiRg interventions in addition to adding tutorsl an
technology interventions have helped propel owlesttiachievement scores.

As a team we are certainly proud of our studentess; however, we feel that we still need to comtito
grow and improve upon the types of differentiataégrventions we provide for all of our students.

2. Using Assessment Results:

The data used to improve students’ and school'sessccomes from a variety of areas. Coupled wéh th
information gathered from quarterly and semesten® F reports, we are able to use Stanford 10 dMGA
testing results to identify the bottom quartileof this data, we work on targeted interventionseip
reach their potential and ensure that the necessaffolds are in place to provide students with
individualized support. With the support from péaesehese interventions have included after school
tutoring as well as Saturday school interventissgms. The students have responded positivehetset
interventions, as proven by success in the classeoul test scores.

We have implemented several professional developstetegies on our campus that help our studekés t
responsibility for their learning. We work extersiy within our campus PLC, as well as departmer@’BL
to bring more information on Assessment for Leagriimio the classrooms. This includes the use afesit
self-assessment guides and student study plafifezsise of these strategies have proven to betigen
helping students, self-reflect, visualize and ustderd that it is not only the teacher that is rasje for
their learning. Students in turn have taken theaetjges they have developed through Assessment for
Learning in their classrooms to other avenuesair tives.

Through work with our district PLC’s, the staff halso expanded work on Analysis of Student Wor& int
their classrooms. The analysis of student workdtdpchers see where their own deficiencies miglir |
their teaching of content, which in turn helps themdge gaps in their own students learning. Beiblg to
reflect and respond has been extremely benefiaglping our students and teachers grow as lesarimer
short, our goal is to increase student achieveimgsetting measurable goals accompanied by metiods
assess those goals.

One of the biggest indicators of our students’ aaaid success has been their ability to gain nunserou
scholarship opportunities to various post-secondaligges and universities. As we have analyzedi#te
and the learning of our students, we have incretisedgor that occurs in our classrooms so that ou
students are pushed to do their very best in alfi@mic areas. This has in turn produced a staggerin
amount of college going students with scholarsipipootunities than ever before.

We truly believe in celebrating our successes. @elrate successes campus wide during our mornithg a
afternoon formation assemblies. We recognize stuatgrievement publicly with announcements,
certificates and in our monthly newsletters andsitebWe have a specific award ceremony to recegniz
students in front of their family, friends and lovenes. We also incorporated a new tradition tast pear
were students and staff who received accolades, th@vopportunity to ring Franklin’s Honor Bell. We
believe that our students’ success is our suceabs@ success is the community’s success!

3. Sharing Lessons Learned:

Our school participated in a District-Wide Contimgdmprovement Plan Summit for the past two years
where district school leadership teams collaboratetidiscuss on what has been successfully wodking
their campuses. We shared several strategies omidvave helped our students bridge the gap on AIMS
specifically how we have targeted students durungAzlvisory period. Our Advisory period is a 35 wiie
block of time where our students receive tutoriggistance. We target sophomores by providing them
specific AIMS prep practice. This work is a collaative effort between our English and Math teachérs
work together to plan and implement strategiesndytinis Advisory period. Furthermore, we targetma
and English tutoring for our other grades as wetirdy this time. Seniors are encouraged to workhen
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state required E-CAP program which helps them tthek progress in high school. This tracking dadith
progress has helped them see and achieve theieHighucation expectations. This has been especially
important in planning for scholarships and applimgolleges and really helping them see how their
achievements in school can help them find the tihag need to be successful at the postsecondaly le

Franklin is a Beat the Odds Mentor School. We meatschool that is under-performing and invitesoth
principals who participate in the Beat the Oddgpam to come observe and learn strategies that we
employ. After each visit we speak with the schmrcipal and or school team to discuss and diaagu
specific strategies seen and share resources aedatsato help guild implementation of specificasegies
observed.

Since we are the first school in the nation to roéfeigorous college readiness curriculum with bljgu

safety program, many schools have sought us adrte and view our model. These have included sshool
from Wyoming, Nevada, Texas and a group of edusdtom Regina Public Schools in Saskatchewan,
Canada. Franklin Police and Fire High School seaga model school that combines a rigorous adadem
curriculum with a specialized public safety curtitn. Regina Public Schools is currently offerinpa
enforcement program and plans to offer a fire ss@gIrogram next school year using our model. Most
recently, Rock Springs High School in Wyoming iadieg a second team in April to guide and help them
open a police and fire program in their school.

4. Engaging Families and Community:

As a Targeted Title | school, there is a collabgeatelationship between parents and the schdotko
students achieve success and help our school gertingrow. One of these is the Parent Compacthiki
an agreement between the student, the family andt#if that outlines the expectations and comnmitme
for student achievement. This gives the parentstudent a critical buy-in and resources to help the
student be successful. Parents also receive a maivsletter that keeps them updated and inforamed
events that takes place at Franklin. Once a manplarent advisory committee and the principal neet
plan and implement different events for the staff atudents. They also hold fundraisers to provide
scholarships for graduating seniors.

In the spring, we partner with a local universiyprovide the American Dream Academy. This academy
provides parents and students with the knowleddeaesources to help plan for their child’s fututehe
university level. Franklin hosts two open houseshggar. One is for current parents and students, a
another is for prospective students. The princgpediffee/tea/cocoa reception allows parents andmornty
stake holders another way to meet and discuss mmizea more personal and approachable level.

Our counselor provides resources for contactingrgarand helping to provide students success. The
principal works with teachers and counselor to ifigstudents with academic, behavioral and truancy
issues. These conferences often lead to pareritégatuident interventions to address concerns. The
counselor also holds several financial aid nigbtisdlp guide students and parents through theaigoand
sometimes daunting task of helping students olbtemecessary funding for college. We have also
partnered with Upward Bound, ACE, Step, Barrett dterSummer, Future Sun Devils, PASS program,
Dream Act students and created a school profigetml to universities across the nation.

We have additionally built industry partnershipshaskillsSUSA, US Marshal’s Office, Bureau of Land
Management, Phoenix Police and Fire Departmentdfstiale Police and Fire Departments, Arizona
Department of Public Safety, Gila River Fire Depaatt, Arizona Attorney General’'s Office, Be A Leade
Foundation, Phoenix Union High School District Fdation and other local agencies.

Through these strategies and partnerships, weraagléning the opportunities students have for sgcice

post-secondary life. These collaborative efforithwur community partners and families help toprp
our vision statement of promoting life-long leampiand a culture of success.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

The mission of Franklin Police and Fire High Schisdb prepare every student for success in callege
career and life, which is also our district's migsiWe work together to create collective capaaityong all
stakeholders. The implementation of Arizona Collagd Career Readiness Standards have been done
through the extensive work of PLCs, both at tharizisand campus level to ensure students have an
equitable learning experience across the boarddiStrict’'s vision is to ensure college and careadiness
in our students, with the goal to become a distridearners who act on the belief that the develemt of
literacy, numeracy and critical thinking skills esseryone’s responsibility. As a community of leens we
are committed to the implementation of Arizona €g# and Career Readiness Standards and correspondin
assessments, a comprehensive educator evaluatidnarsed professional development through aligned
support. The District’'s adopted Habits of Mind adlege and career readiness standards have pedneat
in core curricula such as English, math, sciencksacial studies. Franklin takes this a step &rtind
implements a variation of these strategies inwject areas.

Through the framework of core standards, the Enddigpartment added more non-fiction into their
classroom. This has meant building upon what esaaly done in several other classes on campuss¢hefu
reading strategies like marking the test, closdingg as well as working to make the learning cross
curricular so that the strategies learned in Ehgisn move across curriculum lines to other ai@as.
Habits of Mind focus on comprehension and critigaled valuing evidence to build strong content
knowledge. Furthermore, we teach students to statet how to view and value other perspectives and
cultures and show students how to self-reflectlyaeaevaluate and demonstrate a strong commatige of
English standards. We teach students the stegpticalate verbally and in writing their own idearsd how
to construct, defend, convey and argue their ponirglation to audience, task, purpose and disopli

Likewise, Franklin Math courses follow the visiomdavalues of the district's 5-Year Plan. We are
supported by an increase use of math in the laaresfnent and fire programs to help students bridge
gap between what they learn in their math classdsaw it relates to the real world. Our distsct’
Mathematics program, E2 Math goal is to excel iragdas of teaching and learning. We strive tthiee

role model for collaborative learning, innovatieelnology and a commitment to continual learni@gir
curriculum is aligned with Arizona College and GarReadiness Standards and is designed to prepare
students for the AIMS graduation requirement. Tigtoparticipation in our math program, students are
engaged in classrooms with teachers using besematical practices, which emphasize both conceptual
and procedural understanding. Students become fdwaathematical thinkers who know how and when
to apply the mathematics they have learned, inde wariety of contexts.

The Special Education department has implemengstiee strategies such as placing students in Bonor
English classes in order to test and raise theilsgoThis provides much success as shown by tloeiatnof
students in special education at Franklin who heteonly passed their AIMS tests but several hassed
in the areas of their disabilities.

The Social Studies department works to make themfaulum more cross-curricular. In essence, what
students learn in social studies can be transtatbdving an impact in their English and scienessés as
well as other classes such as law enforcementignddisses. Specifically the social studies depamt
continues to work on adding more reading literacgtegies into their curriculum to support the wofkkhe
English teachers as well as their own curriculum.

Academic strategies are incorporated into the Caneg Technical Education (CTE) law enforcement and
fire programs through the use of closed readingkriee text, and other reading strategies as vegliraper
writing techniques. The CTE programs have workeidigement the District’s Habits of Mind and use
more technology into their classrooms through e af a learning management system. In short, all
courses aim to improve student achievement and eal&boratively to ensure student success.
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2. Reading/English:

The English department holds fast to the premiaeat students continually increase their language
capability through a balanced literacy approachithalves active communication in all content aread
explicit instruction in reading, writing, communtan, and word study.

Franklin students have weekly vocabulary word stuBijudents are introduced to new vocabulary aeg ke
detailed notebooks. Homework in vocabulary is e&seio the understanding and usage of vocabulary
words. Furthermore, practice readings in ACT, SRFAT formats are included in homework. The benefits
of the vocabulary word study are monumental.

Student test scores are substantially excellingiliaity with testing formats in reading helps dtunts
prepare for standardized testing. Several studews commented, "We knew how to tackle the reading
because we have seen them in our nightly homewsidoVe all, students feel confident using vocabular
in everyday writing assignments in all courses.

English teachers agree, students must have opp@suior recreational and academic reading at thei
independent and instructional levels. Unfortunatehanklin does not have a library. Teachers bubiédr
own libraries for student use. During advisoryiperteachers incorporate Silent Sustained Reatieg
times weekly. Teachers have seen an increasedergi independently reading. Students' book tgue
are increasing. English teachers have personsdlg their own means of funding to obtain booksoAs
teacher commented, "If they want to read, I'm ggtthem books." Students are in hopes of stagibhgok
club next year. Not only do they want more booksdents desire to have book chats, author reviemd,
institute "read to a kid" in the community. Readatd-ranklin is something that students "want tordu
that they "have to do."

Furthermore, advisory periods are utilized to aithie preparation of students for state mandatthte
There are only three English teachers at Frankaw does one teacher prepare an entire sophonase cl
in both Reading and Writing? The solution is, umeddvisory period. These advisories prep in readin
twice weekly. Students create portfolios and marttieir progress. Second semester, prep increasbeee
times weekly. Teachers collect data by administediagnostic reading tests, posttests, and student
portfolio assessments. AIMS test scores show et Siet in one year, 96% met the following year! Mor
importantly, the entire school is supportive of KI&S prep advisory. The Franklin team makes itfrep
and we continue to ensure that Franklin studerdsead.

3. Mathematics:

Franklin math courses follow the vision and valageur district’'s 5-Year Plan. Principally, we gaipate
in professional learning communities (PLCs) to hekmate equitable experiences for all studentsCsPL
provide opportunities to discuss strategies anduage collaborative skill development such asirsgat
students in groups of three or four. PLC meetmgp address instructional shifts that support comm
core. This is our second year of implementatioAr@ona College and Career Readiness Standards in
mathematics focusing on the use of ACT Framewouki&tt Mathematical Practices.

PLCs also support our efforts to use data to drisguction and implement interventions. Such
interventions are used to address further neetsttdm quartile performers. The bottom quartile
performers are identified in all math classes. @nal is to identify bottom quartile students andve the
necessary interventions and support to help therarbe successful. Tools we have found successful
include creating an AIMS prep advisory, Saturdayost, after school sessions during the week, arsady
Algebra lab class 3 days a week and Fall and Sfregk AIMS camps. These sessions are provided with
the services of Title | teachers, the State Gramd teacher, AVID college tutors and student vaent

tutors. The volunteer tutors receive community eriours for their assistance, which helps thematd
their accumulation of the required 100 hours fadgation.
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The math department aims to ensure all students differentiated opportunity to succeed by providin
ample resources, time, and support. Students vatar® required a minimum of 3 tutor intervention
sessions and those with Fs are required to attémei&ention sessions. With the support of parents
students are held accountable through the schadbaparents. We hold true to the notion that failis
not an option!

Additional resources we use include different aamlmath tutorials. The differentiated ways of tairggt
students’ needs, motivate students to help themsdly taking advantage of such offerings. To supmar
math goals and development of the mathematicatipesc we include the use of innovative technology
such as Promethean clickers, SMART boards, docuozmeéras, Tl 84-Nspires.

The law enforcement and fire programs also reifonathematical skills by integrating math assesssnen
that pertain to each of these career fields. Stiscae held accountable for their skill integratwmithin their
respective program. Throughout the numerous waysupport student, we work to inspire them toward a
commitment of life-long learning.

4. Additional Curriculum Area:

Career and Technical Education (CTE) instructorskim collaboration with academic teachers to easur
college readiness curriculum is integrated intaypam instruction. Academic strategies are incongara
into the CTE programs through the use of thinkirep®) closed reading and mark the text strategies.
Instructors have numerous years of experiencenrel#orcement and fire science enabling real world
experience to be brought into the classroom.

There is ongoing collaboration of industry partrterglentify strands, such as 9-1-1 Call Taker/Btsping
Certification, Unarmed Security Guard Certificati@ardio Pulmonary Resuscitation Certificationg] an
First Responder Emergency Medical Technical Trainia further enhance the capabilities of our sttsle
to enter the workforce. We recently establishedognam to instruct students on the need for Spanish
public safety. Students earn a certificate thay ttan take to prospective employers looking folirigual
police and fire employees.

Furthermore, students must complete the Persoagr8ént requirement for scholarships. Studentsirelse
scholarships through the use of the scholarshigrozgr. Currently, in 2013-2014, senior studeatgeh
garnered thousands of dollars in higher educatibolarships. CTE instructors also provide adddlon
enhanced curriculum through Spanish for Public tgafeertified Wild Land Fire-Fighting, Cardio
Pulmonary Resuscitation, and Program Certificaldss allows Franklin students to enter the wor&éor
after graduation with a step up on all applicaReleral and local agencies have hired our studinetstly
into the workforce after graduation to serve asdliiind Firefighters, Detention Officers, and Police
Dispatchers.

Students enrolled in the Law Enforcement and Faiere programs, have the opportunity to obtairt-dua
enrollment college credits that enable them td stfege a year ahead of their fellow students.

The additional curriculum areas that Franklin cfferclude public speaking, health, art (drawing and
painting) and Spanish. These courses complemerdranah integral part of the comprehensive edutatio
Franklin. Due to the group interviews that pubkfety departments require, public speaking was
implemented to address this skill which studentg faek. Along with being a graduation requiremei
health class also teaches students how to caheiofiiodies through proper nutrition and exercséhgy
can be in peak physical and mental condition téoper optimally in the public safety profession.the
drawing and painting class, the instructor diresttslents to take their own fingerprints and dragvithage
by hand. At the same time, law enforcement claaseearning how to dust and collect fingerprimesyf a
crime scene. Spanish classes cater to non-SpamisBEanish-speaking students with the goal of acgui
basic and advanced proficiency in communicatiolissill students study two years of Spanish iniadd
to nine-week Spanish for Public Safety course whitiphasizes important vocabulary needed in working
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in a diverse, multilingual community. All courséet Franklin offers are cross-curricular in natanel
design.

Franklin science courses are tailored to fit tHeost's public safety program. In an effort to preppavery
child to succeed in college, career and life, wgsrand cohesive science courses are offered ritliFra
The science courses offered are: Physical Sci@iclmgy, Environmental Science, Anatomy and
Physiology, and Forensic Science. Science courses@ss curricular in nature and structured torjote
inter-connectedness with other content areas, figadlyi the Law Enforcement and Firefighting cowsse
Physical Science and Biology courses build on théent’s basic concepts of science. Forensic Seibas
been recently developed as a lab-science clasbuiids upon the Law Enforcement course. For exampl
students learn about crime scene evidence colfeatid processing in the Law Enforcement class and b
evidence for analysis in the Forensic class. Aspefctire sciences are also emphasized in firenfsios.
Similarly, the Environmental Science course corrabes with Fire Sciences with facets such as fdirest
causes and prevention. The Anatomy and Physiologyse is designed to integrate the students
understanding of the human body related to deténgpithe cause of death and the effects of bodjlyries
and wounds acquired during the commission of aerim

The focus of all science courses is based on theeptual understanding of the content and actamieg
so that students can apply their acquired knowléagarious context as well as real life scenariQsir
focus is to enhance critical thinking and probletvieig that is transferable in other content a@asvell.
To achieve that, some of the strategies used anetdion kinesthetic activities, laboratory actesti
foldable, Socratic questioning through the use lofetboards, Thinking Maps, interactive notebooks,
integrated group projects and community—baseditiesy

Collaboration with our school’'s Law Enforcement ditk Sciences provides students opportunities to
strengthen upon John Dewey's habits of mind antléxt Generation Science Standards (NGSS).

5. Instructional Methods:

We truly understand every student is capable ofesg; however, we also understand not all studiesuts
at the same pace or through the same methodsrdiffated instruction/interventions are criticathe
delivery of lessons. Franklin teachers use a wadgtlifferentiated instruction/interventions ingitheir
classrooms. Many of these strategies have beenegtitspough various campuses and district PLC’s.

Through the use of Assessment for Learning strase¢gachers have been able to build up student
accountability for their work and their learningegific assessment strategies such as student self-
reflection’s and analysis of students work havéstsd in helping drive learning, student achievenasr
instruction. Analysis of student work has provevopal in allowing teachers to reflect and monitoeit
own work in the classroom to help students achibee greatest success while building and refirding
their own abilities. Furthermore, the implementatad reading literacy strategies in several conésaas
has helped students gain a better understandim@a@rial and enable students to use many of the sam
strategies in other classes. Several teachersmpusahave implemented the use of Thinking Maphéeo t
classroom as a collaborative effort to engagindestts in thinking about what they are reading aowl h
what they are reading can help them become bettersvand thinkers.

The use of technology has also increased. Theduttemn of several different types of learning
management systems (Active Expression clickersnptioean boards, classroom performance systems,
laptops, etc.) has been crucial to engaging stedeino like and use technology on a daily basis. (dgeof
SMART boards, TI-nSpires, math notebooks, sciencéats and other technology have been significant to
engaging students on all levels and help teachganel their instruction arsenal and add to their
educational tool belt. Project-based works, a$ agestudent collaborative presentations havelzsn

very successful.

Again, identifying bottom quartile performers, teacs utilize differentiated scaffolds and intervens that
tailor to the specific needs of students. Speaifidifications are made for subgroups and indivigludthin
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each class. Most importantly, we also allow stuslediditional time after the class period through ou
advisory and afterschool and Saturday School ietgion sessions. We attempt to eradicate bariers t
student learning and provide professional developrteteachers, classroom modifications, additional
time, support and resources to students in neddré&& not an option for our students!

6. Professional Development:

We understand professional development is a comii;process. The motivation behind professional
development is to support and guide instructiortiersole purpose of improving student achievement
instructions and learning. We have three diffetgpés of professional development, new teacheregadr
self-selected/principal-directed professional depaient and school wide professional development.

To support the development and build the capadibewly-hired teachers, a new teacher cadre meets
monthly to analyze and reflect upon student peréoroe and student needs. The new teacher cadre is a
district-wide initiative to help teachers develbgit instructional practice, knowledge and skillkis team

of teachers engages in data analysis, discuss@n,gbservation, and regular reflection. Additinahe
professional development specialist tailors a mmogfor each member and meets with each teacher
regularly to conduct collaborative coaching medir@assroom walkthroughs are also conducted regula
as part of the collaborative coaching meetings aaitor for school-wide and district wide initiatv@nd to
gather data about student engagement and growttthefmore, this new teacher cadre also serves as a
PLC. During these meetings teachers have the tppty to discuss and dialogue and build upon their
areas of successes and areas of improvement.

The professional development specialist performsynud these same functions with tenured teachers,
including but not limited conducting coaching mags, whisper coaching, classroom walkthroughs, co-
teaching, and model teaching. Teachers who collabavith the professional development specialist ar
either self-selected or principal-directed.

Additionally, Franklin uses a team approach to stwode professional development. There is a
professional development committee that meets aglgub analyze needs and plan professional
development. Each year the committee disseminagasvay to the staff to find out what the needthef
staff are, so that they may apply them the follaywear. This has really helped to ensure that tisesie
collective capacity to serve every teacher on camnpach staff member knows that there is the ghdit
find help in differentiating instruction, classroananagement strategies, Assessment for Learning and
countless other ways to improve their skills frdra tvork of the professional development team aad th
professional development specialist. In short,ggsional development is aligned to support rigore ¢
standards and our continuous improvement plan. Widenstand professional development is vital for the
success of our students. Therefore we providedhézaavith the necessary time, support and resotmoces
help them with instruction, learning and studeritiesement.

7. School Leadership

During every staff meeting the principal ensuresheaeeting begins with celebrations and
accomplishments of all stake holders on campusnatficthe reading of Franklin’s Core Beliefs and igis
Statement. The principal wholeheartedly believethé leadership potential of every staff membire
staff of Franklin Police & Fire High School is adieated group of individuals with high expectatiaml a
commitment to excellence of all stakeholders. Weaahard working team that is dedicated to resgesch
other and we believe in a collaborative environntkat fosters continuous improvement. These beliefs
along with other beliefs are reiterated at eveaf sheeting, so that we are reminded of why wehare.

We have many teacher leaders on campus that wewsr mads. This works well with our collaborative
environment. This has been demonstrated in thdienglay our principal of a professional development
team. Through the work of the principal, profesalatevelopment team, as well as the Instructional
Leaders on campus, we are constantly aware of izlgating on with our students. This has led to many
discussions of the data that has been collectpdcisly our D and F rates. Through discussion and
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collaboration and school leadership, we have wohard to bring our D and F rate down to the lovitest
has ever been.

All departments, as a collaborative team of leadeevide students the opportunity to complete migs
assignments, retake tests and quizzes by targetangd F's on a regular basis. Teachers are al@ilab
before and after school and not just for tutorimgf; only do teachers provide space for studentsiaplete
their homework and missing work in a supportivaraenvironment they also provide emotional support
when needed. Parental contact via email and paodr parent teacher conferences occurs to hedmisa
and their student see social, emotional and classmuccess.

The principal strategically utilizes the strengtfi®ach teacher to lead in specific areas to helpgh
Franklin and its students to the next level. Thegpal’s goals focus on student achievement niearand
instruction. He understands that he cannot dothiauit the leadership of every teacher. All of our
instructional leaders and teachers focus on whagls for students. We have high expectationsusf
students and hold them accountable but we alsdadedlrem the scaffolds, the love and support neéared
success.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 10
Publisher: Pearson

Test: Arizona Instrument to Measure
Standards (AIMS)

Edition/Publication Year: 2002

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Meets plus % Exceeds

73

68

47

54

60

% Exceeds

21

12

14

13

Number of students tested

71

68

74

63

25

Percent of total students testd

d

100

100

95

95

95

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

69

63

46

51

62

% Exceeds

18

10

15

Number of students tested

66

63

68

47

16

2. Students receiving Special
Education

% Meets plus % Exceeds

% Exceeds

Number of students tested

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

71

65

47

55

58

% Exceeds

18

10

12

Number of students tested

66

67

68

55

15

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested
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7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: In 2010-2011, we saw a disappointing drop in mathes statewide, due to a statewide change in
the Math AIMS exam. Furthermore, as indicatechimfirst portion of this application, 87% of ouudénts

are on free/reduced lunch. Moreover, we were hlgt @ identify exceed percentages for the 2008200
school year. The information we received fromgtage and the district combined the meets and dscee
percentages. Disaggregated meets and exceedsididite 2008-2009 school year was not provided.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Arizona Instrument to Measure
Standards
All Students Tested/Grade: 10 Edition/Publication Year: 2002

Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Feb Feb Feb Feb Feb
SCHOOL SCORES*

% Meets plus % Exceeds 96 97 90 78 60

% Exceeds 3 3 4 13

Number of students tested 71 68 77 63 25
Percent of total students tested 100 100 95 95 95
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds 95 96 90 75 62
% Exceeds 3 3 2 13

Number of students tested 66 63 68 47 16
2. Students receiving Special

Education

% Meets plus % Exceeds

% Exceeds

Number of students tested

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds 95 98 89 79 58

% Exceeds 3 3 3 9

Number of students tested 66 67 68 55 15

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: As indicated in the first portion of this applicat, 87% of our students are on free/reduced lunch.
We were not able to identify exceed percentageth®mP008-2009 school year. The information we
received from the state and the district combimedneet and exceed percentages. Disaggregated aneets
exceeds data for the 2008-2009 school year wagraeided.
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